Dear Mindy,

     I found that by staggering the due dates for work so it didn't come in all at once I have been able to keep up with a veritable mountain of paper reading and grading. To do this, I am flexible with students and when assignments are submitted. I also encourage students who finish early to turn in work early, that way I get a running start on the next mountain of papers. As I work with students with their writing in class I keep close watch on everyone's progress so submitted work is correctly done. I spill very little red ink. I also have a streamlined grading procedure that takes minimal time on my part, but when needed, furnishes specific feedback to students who need it. I usually have a class load of 5 classes of 35 students. Sometimes I have more than the regulation 35 because I am too kind hearted and admit students who I know will do well with me even after the class limit has been reached. Back to the grading procedure: I use an analytic scale when students need feedback on specifics. This scale is keyed to a rubric, which in turn is keyed to specific mini-lessons on the aspects of writing being assessed. Otherwise, I use a holistic grading scale, which is much faster. 

     As for those who object to rubrics—I object to the so-called "writing process." The school versions of the writing process are a very limiting, "canned" approach, and certainly do not align with what real writers in the real world do. As someone just responded, writers jump back and forth across the various aspects of the so-called writing process at whim. Certainly, as a beginning "crutch" to help students just learning to write, the "writing process" can provide the structure for guidance of what can be done to produce a finished work, but must not be made the model for how writers really practice their craft, or how other people really learn to write. The research is in on that one. One of the teachers at our school recently earned her master's degree, and this issue was the subject of her master's thesis. She asked me for help on her work, so I got a first-hand up-to-date but against the crowd view of scholarship on this issue, particularly as it affects teaching minorities in large urban school districts. I was most convinced about this when another teacher friend at my school shared with me quotations about writing by writers. The common thread through the quotations was that they learned to write by writing until they discovered their voice, and that only comes by doing a lot of writing for a real audience.
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>I'm interested in ideas about cutting down the paper load of 

>teaching/responding to 120+ 8th grade students. Yes, I do writers' 

>workshop, only respond to 2nd or final drafts, give credit/no credit on 

>other drafts and use rubrics, but still am overwhelmed when I must read 

>and grade those 120+ papers that are really required 4 or more times a 

>year. Any suggestions? Thanks--

>

>Mindy
